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College and career readiness is about more than selecting a job or applying to college. It is the ongoing 
process of understanding personal strengths, exploring possibilities, developing transferable skills, 
building supportive relationships, and learning how to navigate meaningful next steps.

Young people may pursue many pathways after high school, including college, technical education, 
industry credentials, apprenticeships, military or national service, entrepreneurship, and direct 
employment. No single pathway defines success. High-quality readiness experiences help youth 
investigate their options, make informed decisions, and adapt their plans as their interests, 
circumstances, and opportunities evolve.

Indiana’s Out-of-School Time programs are uniquely positioned to support this development. Through 
mentoring, hands-on projects, leadership, community partnerships, career exploration, and authentic 
experiences, OST programs give middle and high school youth space to discover who they are, practice 
what they can do, and imagine where they might go next.

The IAN College & Career Readiness Standards provide a practical, research-informed roadmap for 
programs of every size, staffing model, and setting. The standards are not a prescribed curriculum or a 
one-size-fits-all model. Instead, they describe what quality can look like and help programs recognize 
current strengths, identify meaningful next steps, and create increasingly intentional opportunities for 
young people.

The standards are aligned with the Core Quality Standards Framework and conceptually connect with 
Indiana’s employability and postsecondary readiness priorities while remaining flexible enough to 
support the full range of OST programs and youth pathways.

IAN COLLEGE & CAREER 
READINESS STANDARDS

Programs do not need to address every standard at once or implement the standards in the same 
way. A small rural program, a community-based organization, and a large multi-site provider may use 
different strategies while still advancing the same underlying practices.

Programs may use the standards to:

The goal is not immediate perfection or completion of a checklist. The goal is steady, intentional growth 
toward experiences that help young people understand themselves, expand their possibilities, develop 
meaningful skills, and move confidently toward their next steps.

•	 Reflect on current strengths and 
opportunities for growth

•	 Guide program planning and activity design

•	 Support staff development and coaching

•	 Strengthen family, school, employer and 
community partnerships

•	 Examine youth participation and experience

•	 Establish continuous improvement goals

•	 Communicate the value and purpose of OST 
college and career readiness programming

USING THE STANDARDS
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Youth are active participants in shaping their goals, experiences, and decisions. Programs help young 
people understand their strengths, interests, values, identities, and aspirations while recognizing that 

future plans may change as they gain new information and experience.

1. YOUTH AGENCY & FUTURE IDENTITY

Youth experience welcoming environments where they are respected, supported, and able to 
participate meaningfully. Programs identify and address barriers that may limit access to information, 

relationships, experiences, or pathways.

2. ACCESSIBILITY, BELONGING & OPPORTUNITY

Youth develop readiness through meaningful experiences connected to real people, settings, 
challenges, and opportunities. Programs use reflection, feedback, participation information, youth work, 

and partner input to strengthen experiences over time.

3. AUTHENTIC, CONNECTED & EVIDENCE-INFORMED LEARNING

Three guiding principles are reflected across every domain and Supporting Standard.

GUIDING PRINCIPLES
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The College and Career Readiness Standards are organized into four domains. Each domain represents 
an essential part of a comprehensive OST approach to readiness.

ORGANIZATION OF STANDARDS

Youth develop self-knowledge, supportive relationships, meaningful 
goals, and the adaptability needed to pursue evolving possibilities.

1. IDENTITY, RELATIONSHIPS &  
	 FUTURE DIRECTION

Youth investigate careers and pathways beyond high school, participate 
in authentic experiences, compare options, and learn to navigate 
decisions and transitions.

2. CAREER & POSTSECONDARY EXPLORATION

Youth develop and demonstrate communication, collaboration, problem-
solving, creativity, self-management, leadership, persistence, and other 
transferable skills through meaningful application.

3. READINESS SKILLS & APPLIED LEARNING

Programs engage families, schools, employers, postsecondary 
institutions, training providers, and community organizations while 
strengthening accessibility, staff capacity, and continuous improvement.

4. PARTNERSHIPS & PROGRAM CAPACITY
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WITHIN EACH DOMAIN

INDICATOR TYPES

PUTTING IT INTO PRACTICE

Each domain includes Supporting Standards - Concise statements describing what quality looks like in 
each area. These act as the foundation for planning and program design.

Detailed descriptions of what implementation looks like for youth, staff, and programs at different levels 
of maturity: Emerging, Building, and Innovating.

•	 Youth Indicators: What young people experience, do, communicate, or demonstrate.

•	 Staff Indicators: What staff do to create, support, and sustain quality practice.

•	 Program Indicators: The systems, structures, resources, and routines that support consistent 
implementation.

The maturity levels are intended to support reflection and growth. They are not labels for programs, 
and programs may demonstrate different levels of maturity across different domains or Supporting 
Standards.

Practice examples illustrate how the standards may look in varied OST settings. These examples are 
possibilities rather than required activities and may be adapted to reflect youth interests, program 
capacity, community context, and available resources.

•	 Discovering Possibilities: Youth build self-awareness, foundational skills, early relationships, and 
broad exposure to opportunities.

•	 Exploring Pathways: Youth investigate selected possibilities more deeply, participate in authentic 
experiences, and take greater responsibility for planning and reflection.

•	 Preparing to Launch: Youth apply skills independently, navigate concrete next steps, cultivate 
networks, and prepare for transitions into education, training, service, or employment.

These categories reflect increasing depth and youth independence rather than fixed grade levels. 
Middle school programs will generally place greater emphasis on discovery and broad exploration. High 
school programs will increasingly emphasize focused experiences, pathway comparison, applications, 
and transition planning.
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Indicators are organized across three cumulative levels of development.

MATURITY LEVELS

Emerging

Foundational practices 
and systems are 
beginning to appear. 
Implementation may 
still be inconsistent or 
dependent on individual 
effort.

Building

Practices and 
systems are more 
intentional, consistent, 
and coordinated. 
Staff capacity, 
youth participation 
where relevant, 
and organizational 
supports are becoming 
established.

Innovating

Practices and systems 
are embedded, sustained, 
evidence informed, and 
adapted over time. Youth 
leadership is present 
where appropriate, 
and the organization 
evaluates effectiveness 
and strengthens quality.

If you are unsure how a standard applies or do not have enough information to rate it, leave the rating 
blank temporarily, record your question, and seek clarification before finalizing the assessment. A 
temporary blank is not a rating of 1.

A rating of 4 does not automatically advance the selected maturity level.

RATING WITHIN THE SELECTED MATURITY LEVEL

For each Supporting Standard, select the maturity level most consistently supported by current 
practice and evidence. When evidence is substantially split between levels, select the lower level. 
Use the 1–4 rating to describe implementation within the selected level, and identify the next practice 
needed to advance.

Building assumes Emerging practices are reasonably established. Innovating assumes Emerging and 
Building practices are embedded and sustained.

HOW TO SELECT A MATURITY LEVEL

RATING DESCRIPTION

4 - Exceeds The program demonstrates the selected maturity level consistently and with 
particular strength, depth, reach, or evidence of impact.

3 - Meets The program consistently demonstrates the selected maturity-level 
indicators with observable practices and reasonable evidence in place.

2 - Approaching The program demonstrates several indicators at the selected level, but 
implementation remains incomplete, inconsistent, or dependent on particular 
staff or activities.

1 - Not Yet The program does not yet meaningfully demonstrate the practices at the 
selected maturity level.
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USING EVIDENCE FOR REFLECTION & RATING
Ratings should reflect the overall pattern of available evidence of actual implementation. Possible 
Evidence Sources are illustrative, not a required checklist. Programs should use evidence appropriate 
to their size, setting, and operating structure. More documentation does not automatically represent 
stronger evidence.
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College and career readiness begins before a young person selects a pathway or completes an 
application. It begins with understanding personal strengths, interests, values, and aspirations, 
supported by relationships that help youth imagine what is possible.

In high-quality OST programs, middle and high school youth have trusted adults and peers who listen, 
provide guidance, expand their networks, and help them reflect on their growth. Youth set meaningful 
goals while recognizing that plans may change as they gain new experiences and information.

SUPPORTING STANDARDS:

INDICATORS:

DOMAIN 1: IDENTITY, RELATIONSHIPS & FUTURE DIRECTION

1.1 Developmental Relationships & Mentoring - Programs connect youth with caring adults, 
peers, and mentors who provide encouragement, guidance, feedback, and access to supportive 
networks.
1.2 Strengths, Interests & Future Identity - Programs help youth explore their strengths, 
interests, values, identities, and aspirations while recognizing that future pathways may change 
over time.
1.3 Goal Setting, Reflection & Adaptability - Programs support youth in setting meaningful 
goals, identifying next steps, reflecting on progress, responding to feedback, and adjusting 
plans as interests and circumstances evolve.

Maturity 
Level Youth Indicators Staff Indicators Program Indicators

Emerging •	 Youth identify at 
least one trusted 
adult or peer they 
can approach for 
guidance or support.

•	 Youth participate in 
activities that help 
them recognize 
personal strengths, 
interests, values, and 
future possibilities.

•	 Youth identify a 
short-term goal, a 
possible next step, 
and support they 
may need.

•	 Staff initiate 
respectful 
conversations about 
youth interests, 
experiences, 
goals, and future 
possibilities.

•	 Staff use strengths-
based activities 
and introduce 
youth to varied 
pathways, adults, and 
experiences.

•	 Staff help youth 
develop realistic 
goals, manageable 
action steps, and 
simple reflection 
practices.

•	 The program 
provides structured 
opportunities for 
relationship-building, 
self-exploration, 
goal setting, and 
reflection.

•	 Materials, 
examples, and 
experiences reflect 
varied pathways, 
identities, abilities, 
and definitions of 
success.

•	 The program 
establishes clear 
expectations for safe, 
appropriate, and 
respectful mentoring 
relationships.
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Maturity 
Level Youth Indicators Staff Indicators Program Indicators

Building •	 Youth seek guidance, 
ask questions, and 
build relationships 
with adults and peers 
who can support 
their interests and 
goals.

•	 Youth connect their 
strengths, values, 
and experiences 
to several future 
possibilities and 
revise their interests 
as they learn more.

•	 Youth set short-
term and longer-
term goals, review 
evidence of progress, 
and adjust plans 
using feedback and 
new information.

•	 Staff use consistent 
mentoring, goal-
review, active-
listening, and 
strengths-based 
feedback practices.

•	 Staff help youth 
explore multiple 
pathways without 
steering them toward 
a single definition of 
success.

•	 Staff connect youth 
goals to relevant 
mentors, projects, 
courses, experiences, 
and pathway 
information.

•	 The program uses 
consistent processes 
for connecting 
youth with mentors 
and documenting 
interests, goals, and 
progress over time.

•	 When community 
mentors are involved, 
the program 
uses appropriate 
screening, 
orientation, matching, 
monitoring, and 
relationship-closure 
practices.

•	 Youth feedback 
and participation 
information are 
used to strengthen 
mentoring, 
exploration, and 
goal-setting 
experiences.

Innovating •	 Youth sustain 
supportive 
relationships and 
cultivate networks 
across program, 
school, community, 
education, service, or 
workplace settings.

•	 Youth articulate 
an evolving sense 
of who they are, 
seek experiences 
that deepen their 
understanding, and 
help peers recognize 
broader possibilities.

•	 Staff coach youth 
in developing 
professional 
and community 
relationships 
with increasing 
independence.

•	 Staff support 
personalized 
exploration and help 
youth examine how 
values, identity, 
opportunity, and lived 
experience influence 
decisions.

•	 Staff analyze 
youth feedback 
and progress 
to strengthen 
mentoring, advising, 
and program 
experiences.

•	 Relationship-building, 
self-exploration, 
goal setting, and 
reflection are 
embedded across 
program design, 
partnerships, 
and continuous 
improvement.

•	 The program 
sustains a broad 
network of mentors 
and partners 
representing multiple 
pathways and lived 
experiences.
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PUTTING IT INTO PRACTICE:

Discovering Possibilities - Youth begin identifying their interests, strengths, values, and hopes 
for the future. They meet supportive adults and peers and practice asking questions, seeking 
guidance, setting simple goals, and reflecting on new experiences.

•	 Use strengths, interest, and future-mapping activities.

•	 Create regular staff and youth check-ins about interests, goals, and experiences.

•	 Invite community members to share how their interests and experiences shaped their paths.

•	 Help youth identify trusted adults and supportive peers in their existing networks.

•	 Offer visual, written, verbal, and digital options for reflection.

Exploring Pathways - Youth connect their strengths, interests, values, and experiences to 
different opportunities. They build relationships with mentors, set longer-term goals, test 
emerging interests, and revise their plans as they learn more.

•	 Connect youth with mentors based on interests, goals, or questions.

•	 Use appropriate screening, orientation, matching, monitoring, and closure procedures when 
community mentors are involved.

•	 Support youth in creating personal exploration plans.

•	 Use projects, field experiences, or service opportunities to help youth test an interest.

•	 Help youth map the people, organizations, and resources that could support their goals.

•	 Use portfolios or goal-tracking tools to document growth.

The following groupings reflect increasing depth and youth independence rather than fixed grade 
levels. Middle school programming will generally emphasize self-discovery, broad exposure, 
foundational skills, and early networks. High school programming will increasingly emphasize focused 
exploration, authentic experiences, pathway decisions, and transition planning.

Maturity 
Level Youth Indicators Staff Indicators Program Indicators

Innovating •	 Youth lead goal-
setting and reflection 
conversations, 
use evidence to 
demonstrate growth, 
and adapt plans 
when circumstances 
or interests change.

•	 The program 
evaluates whether 
youth have 
meaningful access 
to supportive 
relationships, 
resources, and 
opportunities.
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Preparing to Launch - Youth take increasing responsibility for managing goals, cultivating 
supportive networks, gathering evidence of growth, and communicating future plans. They 
recognize that plans may include alternate routes and may change over time.

•	 Facilitate youth-led goal or transition conferences with families, mentors, or partners.

•	 Support youth in creating portfolios that demonstrate skills, experiences, reflections, and 
accomplishments.

•	 Help youth identify references, mentors, and professional contacts.

•	 Practice requesting feedback, conducting informational interviews, and maintaining 
professional communication.

•	 Guide youth in developing primary and alternate plans for education, training, service, or 
employment.

•	 Invite older youth to mentor younger participants beginning their exploration.

PUTTING IT INTO PRACTICE CONT.:
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College and career readiness requires more than awareness that options exist. Middle and high school 
youth need opportunities to investigate a broad range of education, training, service, employment, and 
entrepreneurial pathways, understand what those pathways require, and consider how each option 
connects to their interests, strengths, circumstances, and goals.

In high-quality OST programs, youth encounter possibilities that extend beyond the pathways already 
familiar to their families or communities. They learn to ask informed questions, evaluate reliable 
information, understand practical considerations such as cost and time, and participate in authentic 
experiences that help them make thoughtful decisions.

SUPPORTING STANDARDS:

DOMAIN 2: CAREER & POSTSECONDARY EXPLORATION

2.1 Career Awareness & Exploration - Programs expose youth to a wide range of occupations, 
industries, entrepreneurial opportunities, service roles, and ways of contributing to their 
communities.
2.2 Education, Training, Service & Employment Pathways - Programs help youth understand 
the requirements, benefits, costs, supports, and next steps associated with college, technical 
education, industry credentials, apprenticeships, military service, national or community service, 
entrepreneurship, and direct entry into employment.
2.3 Experiential & Work-Based Learning - Programs provide developmentally appropriate 
opportunities for youth to interact with professionals and participate in workplace visits, career 
simulations, job shadowing, service learning, internships, apprenticeships, and other authentic 
experiences.
2.4 Pathway Navigation & Decision-Making - Programs help youth compare options, identify 
barriers and supports, evaluate reliable information, and make informed decisions about 
education, training, service, and employment pathways.

Maturity 
Level Youth Indicators Staff Indicators Program Indicators

Emerging •	 Youth participate 
in activities that 
introduce a broad 
range of careers, 
industries, education, 
training, service, 
entrepreneurship, and 
employment pathways.

•	 Youth identify areas of 
interest and recognize 
that pathways differ in 
requirements, length, 
cost, structure, working 
conditions, and 
possible outcomes.

•	 Staff present varied 
pathways and avoid 
treating one option as 
the preferred definition 
of success.

•	 Staff use age-
appropriate activities, 
credible information, 
and accessible 
language to connect 
youth interests with 
possible careers and 
pathways.

•	 The program provides 
recurring career and 
pathway exploration 
using current, 
accessible materials 
and varied examples.

•	 The program offers 
at least one authentic 
career, education, 
training, service, or 
workplace-connected 
experience during the 
program cycle.

INDICATORS:
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Maturity 
Level Youth Indicators Staff Indicators Program Indicators

Emerging 
(Cont.)

•	 Youth prepare 
questions, reflect 
on introductory 
experiences, locate 
reliable information, 
and recognize when 
they need additional 
guidance.

•	 Staff prepare youth for 
introductory partner or 
workplace experiences 
by addressing 
purpose, conduct, 
communication, safety, 
and reflection.

•	 The program 
establishes clear 
expectations 
for supervision, 
accessibility, 
transportation, 
youth safety, age-
appropriate duties, 
referrals, and partner 
responsibilities.

Building •	 Youth investigate 
and compare careers 
and pathways based 
on responsibilities, 
preparation 
requirements, cost, 
financial support, 
wages, benefits, 
working conditions, 
credential value, and 
personal goals.

•	 Youth participate in 
multiple authentic 
experiences, 
communicate with 
professionals, 
complete 
responsibilities, seek 
feedback, and apply 
workplace and digital 
skills.

•	 Youth use a structured 
process to identify 
barriers and supports, 
complete appropriate 
next steps, and 
track application, 
enrollment, 
training, service, 
or employment 
milestones.

•	 Staff teach youth to 
evaluate sources, 
compare practical 
and financial 
implications, and 
distinguish recognized 
credentials from 
general completion 
certificates.

•	 Staff match 
experiences to 
youth interests and 
readiness, coordinate 
meaningful roles 
and feedback, and 
prepare youth to 
understand basic 
worker rights and 
report concerns.

•	 Staff guide decisions 
without making them 
for youth and connect 
youth with qualified 
assistance for 
requirements outside 
the staff member’s 
role.

•	 The program offers 
a planned sequence 
of exploration and 
authentic experiences 
influenced by 
youth interests and 
feedback.

•	 Partner agreements 
or procedures 
address learning 
goals, supervision, 
youth protections, 
accessibility, 
and whether 
compensation, credit, 
transportation, meals, 
or other supports are 
appropriate.

•	 The program 
coordinates with 
schools, families, 
and partners, 
reviews information 
for accuracy, 
and examines 
participation patterns 
and experience 
quality.
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Maturity 
Level Youth Indicators Staff Indicators Program Indicators

Innovating •	 Youth independently 
research changing 
careers and pathways, 
verify information, 
conduct informational 
interviews, and 
help peers explore 
unfamiliar options.

•	 Youth take increasing 
responsibility 
for securing and 
completing authentic 
experiences, 
applying feedback, 
and documenting 
accomplishments 
through portfolios, 
references, 
credentials, or other 
evidence.

•	 Youth lead pathway 
decisions, advocate 
for needed information 
or support, and 
maintain primary 
and alternate 
plans that adapt to 
changing interests or 
circumstances.

•	 Staff coach youth 
in deeper research, 
complex comparisons, 
trade-offs, and 
communication 
with professionals, 
institutions, 
employers, and 
service organizations.

•	 Staff collaborate 
with partners to 
design meaningful 
responsibilities 
and coach youth 
through applications, 
interviews, problem-
solving, and reflection.

•	 Staff support 
youth-led transition 
conversations and 
use patterns in 
youth experiences to 
improve preparation, 
placements, referrals, 
and follow-up.

•	 Career exploration, 
pathway learning, and 
authentic experiences 
are embedded 
across advising, 
family engagement, 
partnerships, 
and continuous 
improvement.

•	 The program 
sustains varied 
partnerships and 
multiple entry points, 
provides appropriate 
compensation or 
recognition for 
sustained productive 
work, and evaluates 
experience quality 
and youth growth.

•	 Youth-led pathway 
planning and 
warm handoffs 
connect youth 
directly with school, 
postsecondary, 
workforce, service, 
or employer contacts 
who can support next 
steps.
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PUTTING IT INTO PRACTICE:

Discovering Possibilities - Youth are introduced to a broad range of careers, industries, 
education options, training programs, service opportunities, and employment pathways. Staff 
focus on expanding awareness and helping youth develop useful questions.

•	 Host career conversations with professionals from varied fields and educational 
backgrounds.

•	 Use career clusters, interest cards, digital exploration tools, or short videos to introduce 
unfamiliar roles.

•	 Include entrepreneurs, tradespeople, public servants, military personnel, artists, health 
professionals, technology workers, and community leaders.

•	 Visit a college, training center, workplace, union training facility, service organization, or 
career and technical education program.

•	 Help youth identify what they noticed about the environment, responsibilities, skills, and 
preparation required.

•	 Discuss how technology is changing different careers and industries.

Exploring Pathways - Youth investigate selected options more deeply and begin comparing 
requirements, experiences, costs, supports, and possible outcomes. They engage directly with 
professionals and participate in structured applications of workplace and readiness skills.

•	 Help youth compare a two-year program, four-year degree, apprenticeship, credential, 
service opportunity, and direct-entry job.

•	 Help youth investigate whether a credential is recognized, portable, connected to further 
training, and valued by employers in the field.

•	 Conduct informational interviews with professionals or current students.

•	 Use realistic scenarios to explore tuition, fees, financial aid, wages, benefits, transportation, 
and living costs.

•	 Organize job shadowing, service learning, career simulations, or short-term project 
partnerships.

•	 Practice workplace communication, digital professionalism, basic worker rights, and how to 
report safety or conduct concerns.

•	 Ask youth to document how each experience affects their interests or pathway thinking.

•	 Invite families to pathway information sessions led by qualified school, postsecondary, 
workforce, or community partners.

The following groupings reflect increasing depth and youth independence rather than fixed grade 
levels. Middle school programming will generally emphasize self-discovery, broad exposure, 
foundational skills, and early networks. High school programming will increasingly emphasize focused 
exploration, authentic experiences, pathway comparison, applications, and transition planning.
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PUTTING IT INTO PRACTICE CONT.:

Preparing to Launch - Youth take increasing responsibility for researching, comparing, and 
pursuing next steps. They develop evidence of readiness and learn to navigate application, 
transition, or entry processes with appropriate support.

•	 Support youth in developing résumés, portfolios, personal statements, applications, or 
interview responses.

•	 Help youth create pathway timelines that identify deadlines, requirements, costs, supports, 
and responsible contacts.

•	 Provide access to internships, apprenticeships, service placements, dual-credit experiences, 
credential programs, or paid work opportunities.

•	 Review compensation, worker protections, transportation, meals, accommodations, and 
appropriate recognition for sustained work experiences.

•	 Practice professional email, virtual meetings, interviews, workplace technology, and follow-
up communication.

•	 Help youth identify references and request recommendations appropriately.

•	 Guide youth in comparing aid, wages, benefits, debt, transportation, and other practical 
implications.

•	 Use warm handoffs and help youth identify support services, orientation requirements, 
transportation plans, advising contacts, and first steps at their intended destination.
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College and career readiness depends on more than knowing what opportunities exist. Youth also need 
repeated opportunities to develop, practice, and demonstrate the transferable skills that help them 
succeed across education, training, service, employment, and community settings.

In high-quality OST programs, middle and high school youth communicate ideas, work with others, 
solve authentic problems, manage responsibilities, respond to setbacks, and apply learning in 
meaningful contexts. These skills develop through projects, teamwork, reflection, leadership, feedback, 
and increasingly independent practice.

SUPPORTING STANDARDS:

DOMAIN 3: READINESS SKILLS & APPLIED LEARNING

3.1 Communication & Collaboration - Programs provide opportunities for youth to express 
ideas, listen actively, give and receive feedback, work across differences, and contribute 
effectively to teams.
3.2 Critical Thinking, Problem-Solving & Creativity - Programs engage youth in investigating 
questions, evaluating information, generating ideas, making decisions, and developing solutions 
to authentic challenges.
3.3 Self-Management, Leadership & Persistence - Programs help youth strengthen 
responsibility, initiative, organization, adaptability, time management, leadership, and the ability 
to learn from setbacks.
3.4 Application & Demonstration of Learning - Programs provide opportunities for youth to 
apply and demonstrate readiness skills through projects, presentations, portfolios, simulations, 
community problem-solving, and other authentic products or performances.

This domain aligns conceptually with Indiana’s Employability Skills areas: Mindsets, Work 
Ethic, Learning Strategies, and Social and Emotional Skills. OST projects, service experiences, 
and work-based learning may help youth demonstrate these skills. When an experience 
may contribute to a school-based employability, portfolio, credit, or graduation requirement, 
programs should coordinate with the school in advance to clarify expectations and 
documentation.

INDIANA EMPLOYABILITY SKILLS ALIGNMENT

Maturity 
Level Youth Indicators Staff Indicators Program Indicators

Emerging •	 Youth participate 
in structured 
conversations, 
presentations, 
team activities, and 
shared tasks while 
practicing listening, 
respectful expression, 
and assigned 
responsibilities.

•	 Staff establish 
and model clear 
expectations 
for respectful 
communication, 
teamwork, feedback, 
organization, digital 
communication, and 
shared responsibility.

•	 The program provides 
recurring opportunities 
for communication, 
collaboration, inquiry, 
problem-solving, 
leadership, creation, 
presentation, and 
reflection.

INDICATORS:
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Maturity 
Level Youth Indicators Staff Indicators Program Indicators

Emerging 
(Cont.)

•	 Youth ask questions, 
examine information, 
suggest possible 
responses to a 
challenge, and explain 
some of the reasoning 
behind a choice or 
idea.

•	 Youth complete 
supported tasks, 
practice organization 
and time management, 
create a product or 
performance, and 
reflect on skills they 
used or want to 
strengthen.

•	 Staff use open-
ended questions and 
structured activities 
to help youth gather 
information, consider 
options, solve 
problems, and learn 
from mistakes.

•	 Staff identify the 
readiness skills 
connected to activities 
and provide models, 
tools, criteria, 
accessible options, and 
feedback that support 
youth success.

•	 Activities include 
clear learning goals, 
accessible tools and 
formats, appropriate 
digital expectations, 
and multiple ways for 
youth to participate 
and demonstrate 
thinking.

•	 Program routines 
help youth plan, 
organize, complete 
responsibilities, learn 
from mistakes, and 
document or display 
work with appropriate 
privacy and consent.

Building •	 Youth adapt 
communication 
to audience and 
purpose, contribute 
to team planning, 
resolve routine 
disagreements, and 
apply constructive 
feedback to improve 
individual or group 
work.

•	 Youth compare 
information from 
multiple sources, 
test and revise ideas, 
explain trade-offs, 
and use evidence to 
support decisions or 
solutions.

•	 Staff teach and 
reinforce strategies 
for discussion, 
presentation, conflict 
resolution, source 
evaluation, planning, 
feedback, and 
responsible use of 
digital tools.

•	 Staff facilitate 
sustained project-
based, service-
based, work-based, 
or community-
connected 
experiences that 
include genuine youth 
decisions, increasing 
ownership, revision, 
and reflection.

•	 Staff help youth 
document learning 
through portfolios, 
work samples, 
demonstrations, 
and feedback from 
peers, families, 
professionals, or 
community partners.

•	 Readiness skills 
are intentionally 
included in activity 
planning, reflection, 
and evaluation 
across projects, 
events, leadership 
roles, and authentic 
experiences.

•	 The program provides 
a progression from 
supported practice 
to increasing 
independence, 
multiple forms of 
leadership, and 
sustained challenges 
connected to youth 
interests, careers, 
workplaces, or 
community needs.
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Maturity 
Level Youth Indicators Staff Indicators Program Indicators

Building 
(Cont.)

•	 Youth plan 
and monitor 
responsibilities, take 
initiative, persist 
through challenges, 
and integrate 
communication, 
collaboration, 
problem-solving, 
self-management, 
and digital skills 
across sustained 
experiences.

•	 Youth work, 
participation 
information, and 
feedback are used 
to improve learning 
design, and the 
program coordinates 
with schools when 
experiences may 
support school-based 
requirements.

Innovating •	 Youth adapt 
communication 
across audiences and 
settings, facilitate 
teams, address 
conflict constructively, 
and help ensure 
meaningful 
participation by 
others.

•	 Youth independently 
define complex 
questions, evaluate 
competing evidence, 
consider trade-offs, 
and design, test, 
improve, and defend 
original solutions for 
authentic audiences.

•	 Youth manage 
complex projects 
and responsibilities, 
lead initiatives, adapt 
when challenges arise, 
select evidence of 
growth, and connect 
demonstrated skills 
to future goals and 
pathways.

•	 Staff coach youth 
in professional 
communication, 
complex inquiry, 
leadership, project 
management, and 
decision-making 
without taking over 
the work.

•	 Staff connect youth 
with experts, partners, 
authentic audiences, 
and opportunities to 
apply learning beyond 
the program.

•	 Staff analyze youth 
products, reflections, 
feedback, and 
participation patterns 
to strengthen 
supports, learning 
design, leadership 
opportunities, and 
skill transfer.

•	 Youth-led 
communication, 
inquiry, leadership, 
and authentic 
demonstration 
of learning are 
embedded across 
program design, 
partnerships, 
advising, and 
continuous 
improvement.

•	 The program sustains 
access to tools, 
technology, expertise, 
flexible spaces, 
authentic audiences, 
and accessible 
systems for portfolios 
or other records of 
accomplishments.

•	 The program 
evaluates whether 
youth can describe, 
demonstrate, and 
transfer readiness 
skills across settings 
and coordinates 
validation with 
schools or partners 
when appropriate.
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PUTTING IT INTO PRACTICE:

Discovering Possibilities - Youth begin identifying and practicing readiness skills through short, 
structured activities. Staff make the skills visible by naming them, modeling them, and helping 
youth reflect on what they practiced.

•	 Use short team challenges that require communication, planning, and shared responsibility.

•	 Ask youth to rotate through group roles such as facilitator, recorder, timekeeper, presenter, or 
materials manager.

•	 Use career scenarios that require youth to solve a problem or make a decision.

•	 Teach youth how to give specific, respectful feedback.

•	 Introduce simple planning tools, checklists, calendars, and digital file-management practices.

•	 Provide multiple options for youth to present what they learned.

•	 Use brief reflection prompts such as, “What skill did you practice?” and “What would you do 
differently next time?”

Exploring Pathways - Youth apply several readiness skills through sustained projects, 
simulations, service learning, and community-connected experiences. They take greater 
responsibility for planning, teamwork, decision-making, and revision.

•	 Facilitate a project in which youth investigate and propose a solution to a school or 
community challenge.

•	 Ask youth to create team agreements and determine how responsibilities will be shared.

•	 Use mock interviews, workplace scenarios, or professional communication activities.

•	 Have youth evaluate online sources and use evidence to support a recommendation.

•	 Support youth in managing a project timeline using digital planning tools.

•	 Invite professionals or community partners to provide feedback on youth work.

•	 Ask youth to revise a product or presentation based on feedback.

•	 Begin building individual portfolios with work samples, reflections, and evidence of skill 
development.

The following groupings reflect increasing depth and youth independence rather than fixed grade 
levels. Middle school programming will generally emphasize foundational communication, teamwork, 
problem-solving, organization, reflection, and short applied experiences. High school programming 
will increasingly emphasize sustained projects, professional communication, leadership, portfolios, 
authentic audiences, work-based application, and transition-ready demonstrations of skill.
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PUTTING IT INTO PRACTICE CONT.:

Preparing to Launch - Youth independently apply readiness skills through complex projects, 
leadership roles, work-based learning, service, public presentations, or transition experiences. 
They gather and communicate evidence of what they can do.

•	 Support youth in designing and leading a project for an authentic audience.

•	 Provide opportunities to manage event logistics, budgets, schedules, teams, or 
communications.

•	 Help youth create digital or physical portfolios tailored to education, training, service, or 
employment goals.

•	 Coordinate early with schools when an OST project may contribute to an employability, 
portfolio, credit, or graduation requirement.

•	 Ask youth to present recommendations to community partners, families, employers, or 
program leaders.

•	 Facilitate youth-led project reviews that examine outcomes, challenges, and lessons learned.

•	 Practice professional presentations, virtual meetings, email communication, and follow-up.

•	 Support youth in translating program experiences into résumé statements, application 
responses, or interview examples.

•	 Invite youth to mentor peers in communication, planning, leadership, or project development.
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Strong college and career readiness programming cannot depend on one enthusiastic staff member or 
one annual event. Sustainable readiness experiences require coordinated relationships, prepared staff, 
accessible opportunities, and program systems that improve over time.

In high-quality OST programs, families and caregivers are respected as important partners in 
youth decision-making. Schools, postsecondary institutions, training providers, employers, service 
organizations, and community partners contribute expertise and authentic opportunities. Programs 
identify barriers that may prevent youth from participating fully and prepare staff to support 
exploration, skill development, and pathway navigation without expecting them to serve as specialists 
in every field.

SUPPORTING STANDARDS:

DOMAIN 4: PARTNERSHIPS & PROGRAM CAPACITY

4.1 Family & Caregiver Partnership - Programs engage families and caregivers as respected 
partners in understanding youth interests, discussing pathways, identifying supports, and 
preparing for future transitions.
4.2 School, Postsecondary, Employer & Community Partnerships - Programs collaborate 
with schools, education and training providers, employers, workforce organizations, service 
organizations, and community partners to expand access to expertise, information, mentoring, 
and authentic opportunities.
4.3 Accessibility & Participation - Programs identify and address barriers that may limit youth 
participation, including transportation, cost, scheduling, disability access, accommodations, 
assistive technology, language, digital access, eligibility requirements, and limited access to 
professional networks.
4.4 Staff Capacity & Continuous Improvement - Programs prepare staff to facilitate readiness 
experiences, use youth and family feedback, review participation and outcome evidence, 
strengthen partnerships, and improve implementation over time.

Maturity 
Level Youth Indicators Staff Indicators Program Indicators

Emerging •	 Youth identify 
family members, 
caregivers, staff, or 
other trusted adults 
who may support 
their future planning 
and participate 
in introductory 
conversations about 
future possibilities.

•	 Staff communicate the 
purpose of readiness 
programming, invite 
family perspectives, 
and share accessible 
information about 
youth activities and 
opportunities.

•	 The program 
provides accessible 
opportunities for 
family participation 
and maintains active 
relationships with 
schools and at 
least one relevant 
education, training, 
service, employer, 
workforce, or 
community partner.

INDICATORS:
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Maturity 
Level Youth Indicators Staff Indicators Program Indicators

Emerging 
(Cont.)

•	 Youth participate in 
partner-supported 
activities, prepare 
questions, and identify 
at least one resource, 
opportunity, or 
connection that may 
support their interests 
or goals.

•	 Youth identify 
participation needs, 
use available 
accommodations or 
supports, and provide 
informal feedback 
about activities and 
experiences.

•	 Staff identify relevant 
partners, clarify 
expectations, prepare 
youth for partner 
interactions, and 
connect youth with 
specialized guidance 
when needed.

•	 Staff ask about 
participation needs, 
provide reasonable 
adjustments 
within their role, 
use foundational 
readiness practices, 
and document 
basic feedback or 
implementation 
challenges.

•	 The program 
establishes clear 
partner roles, safety 
and communication 
expectations, 
participation 
requirements, 
and processes for 
requesting assistance 
or accommodations.

•	 The program identifies 
staff responsibilities, 
maintains basic 
resources and referral 
contacts, reviews 
common participation 
barriers, and selects 
an initial improvement 
priority.

Building •	 Youth discuss 
goals and pathway 
interests with families 
or caregivers, 
participate actively 
in joint planning, 
and identify where 
encouragement, 
information, or 
practical support may 
be helpful.

•	 Youth participate 
in recurring 
partner-supported 
experiences, 
communicate directly 
with partners, and 
provide feedback 
about the usefulness, 
accessibility, and 
quality of those 
experiences.

•	 Staff use two-way 
communication with 
families, support 
multiple definitions of 
success, and connect 
families with qualified 
professionals for 
specialized guidance.

•	 Staff co-design 
meaningful 
experiences with 
partners, coordinate 
with schools, 
maintain regular 
communication, and 
use warm handoffs 
when youth need 
next-step assistance.

•	 Staff proactively 
address participation 
barriers, support 
accommodations and 
assistive technology, 
participate in ongoing 
professional learning, 
and use evidence to 
adjust activities and 
supports.

•	 Family engagement 
occurs throughout 
the program cycle 
through varied, 
accessible options, 
and family feedback 
is used to improve 
communication, 
scheduling, resources, 
and activities.

•	 The program 
maintains a varied 
partner network, 
uses documented 
expectations when 
appropriate, and 
reviews partner 
feedback, youth 
participation, and 
experience quality.
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Maturity 
Level Youth Indicators Staff Indicators Program Indicators

Building 
(Cont.)

•	 Youth request needed 
supports, participate 
through varied roles 
or formats, contribute 
evidence of growth, 
and identify examples 
of how their feedback 
has influenced 
programming.

•	 The program 
uses participation 
information to address 
barriers, maintains 
a professional 
learning plan, and 
applies a continuous 
improvement cycle 
using multiple 
evidence sources.

Innovating •	 Youth lead appropriate 
portions of family 
and transition 
conversations, 
explain the 
information shaping 
their decisions, 
and advocate for 
support as needs 
or circumstances 
change.

•	 Youth help identify 
or collaborate with 
partners, take 
meaningful roles in 
partner-supported 
work, and use 
relationships and 
feedback to pursue 
further learning, 
service, training, 
or employment 
opportunities.

•	 Youth advocate for 
accommodations, 
assistive technology, 
information, and 
resources; help 
improve accessibility; 
and hold meaningful 
roles in evaluating 
and strengthening the 
program.

•	 Staff coach youth 
and families through 
complex planning 
conversations, help 
families identify 
meaningful support 
roles, and analyze 
feedback to 
strengthen pathway 
supports.

•	 Staff co-design 
sustained experiences 
with partners, support 
youth in developing 
professional 
relationships, 
and use data and 
feedback to improve 
partner selection, 
coordination, and 
follow-up.

•	 Staff coach youth in 
navigating support 
systems, collaborate 
with families and 
specialists to address 
recurring barriers, 
share effective 
practices, and test 
improvements with 
stakeholders.

•	 Youth-centered 
family partnership 
is embedded across 
advising, exploration, 
transition planning, 
program design, 
and continuous 
improvement.

•	 Sustained 
partnerships with 
shared goals are 
embedded within 
the readiness 
strategy, including 
virtual, regional, 
intermediary, or 
shared partnerships 
when local options 
are limited.

•	 Accessibility, 
professional learning, 
self-assessment, 
feedback loops, 
and data-informed 
planning are 
embedded in 
operations, and the 
program evaluates 
quality and youth 
growth using multiple 
measures.
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PUTTING IT INTO PRACTICE:

Discovering Possibilities - Programs begin building the relationships and systems needed to 
support college and career readiness. Families receive clear information, staff learn foundational 
practices, and community partners offer introductory experiences. Programs also begin 
identifying barriers that may affect participation.

•	 Send families a plain-language overview of the CCR program, pathways covered, and ways 
they can participate.

•	 Invite families and caregivers to share questions about education, training, service, and 
employment options.

•	 Create a partner list that includes schools, colleges, training providers, employers, libraries, 
workforce organizations, service programs, and community groups.

•	 Orient guest speakers and partners to youth ages, interests, program expectations, safety 
requirements, and accessibility needs.

•	 Train staff on strengths-based conversations, appropriate referrals, and the limits of their 
advisory roles.

•	 Review upcoming activities for transportation, cost, schedule, language, digital access, 
technology, and physical-access barriers.

•	 Use a brief youth survey to identify interests, prior exposure, and support needs.

Exploring Pathways - Programs establish recurring family engagement, stronger partner 
coordination, and ongoing staff development. Youth and families contribute feedback, and 
programs use participation information to improve access and experience quality.

•	 Offer pathway workshops with qualified partners through in-person, virtual, recorded, or 
take-home options.

•	 Facilitate youth-led family conversations about interests, goals, experiences, and questions.

•	 Develop partnership agreements that clarify learning goals, supervision, communication, 
accessibility, and feedback.

•	 Use virtual, regional, intermediary, or shared partnerships when local opportunities are 
limited.

•	 Coordinate with schools to understand existing college and career supports and identify 
gaps the OST program can help address.

•	 Compare participation across activities to identify who is attending, who is missing, and what 
barriers may be contributing.

•	 Build transportation, technology access, fee support, translation, flexible scheduling, 
accommodations, or assistive technology into selected experiences when feasible.

•	 Use youth, family, staff, and partner feedback to strengthen activities and communication.

The following groupings reflect increasing depth and youth independence rather than fixed grade 
levels. Middle school programming will generally emphasize family communication, introductory 
partner experiences, identification of participation needs, and foundational staff support. High school 
programming will increasingly emphasize coordinated transition planning, sustained partnerships, 
accommodations and assistive technology, warm handoffs, and youth participation in evaluation and 
improvement.
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PUTTING IT INTO PRACTICE CONT.:

Preparing to Launch - Programs sustain coordinated systems that support youth transitions, 
authentic opportunities, and continuous improvement. Youth take active roles in planning and 
evaluation while staff, families, and partners provide appropriate guidance and resources.

•	 Facilitate youth-led transition meetings with families, mentors, school staff, or pathway 
partners.

•	 Maintain recurring partnerships that provide mentoring, internships, apprenticeships, 
credentials, service experiences, advising, or employment connections.

•	 Develop clear referral pathways for financial aid, accommodations, transportation, mental 
health, legal documentation, disability services, or other specialized needs.

•	 Use warm handoffs so youth and families connect directly with a named school, 
postsecondary, workforce, service, employer, disability, or community contact.

•	 Include youth representatives in reviewing activities, partnership experiences, participation 
information, or program evidence.

•	 Use multiple forms of evidence to assess whether programming is useful, accessible, and 
connected to youth goals.

•	 Develop annual improvement goals based on self-assessment, participation information, 
youth work, and stakeholder feedback.

•	 Share effective practices and lessons learned across program sites or partner organizations.



CLOSING: TAKING THE NEXT STEP
Implementing these standards doesn’t require a complete program 
overhaul. Small, consistent changes can have lasting impact.

As you reflect on how these standards live in your program:

•	 Start with one domain and try a few ideas from the notes or 
examples.

•	 Use the standards to guide a team huddle, training, or activity 
brainstorm.

•	 Celebrate small wins.
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IAN COLLEGE & CAREER READINESS STANDARDS 
SELF-EVALUATION FORM
Program or site:                                                                                                       Date:                                    

 
Completed By:                                                                                               

 
Review each Supporting Standard using the descriptions and guidance in this document. Record the 
selected maturity level and a rating from 1 to 4 within that level. Record evidence supporting your 
selection and one practical next step.

For each Supporting Standard, select the maturity level most consistently supported by current 
practice and evidence. When evidence is substantially split between levels, select the lower level. 
Use the 1–4 rating to describe implementation within the selected level, and identify the next practice 
needed to advance.

If you are unsure how a standard applies or do not have enough information to rate it, leave the rating 
blank temporarily, record your question, and seek clarification before finalizing the assessment. A 
temporary blank is not a rating of 1.

SELF-RATING SCALE

If you are unsure how a standard applies or do not have enough information to rate it, leave the rating 
blank temporarily, record your question, and seek clarification before finalizing the assessment. A 
temporary blank is not a rating of 1.

A rating of 4 does not automatically advance the selected maturity level.

RATING DESCRIPTION

4 - Exceeds The program demonstrates the selected maturity level consistently and with 
particular strength, depth, reach, or evidence of impact.

3 - Meets The program consistently demonstrates the selected maturity-level 
indicators with observable practices and reasonable evidence in place.

2 - Approaching The program demonstrates several indicators at the selected level, but 
implementation remains incomplete, inconsistent, or dependent on particular 
staff or activities.

1 - Not Yet The program does not yet meaningfully demonstrate the practices at the 
selected maturity level.
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DOMAIN 1: IDENTITY, RELATIONSHIPS & FUTURE DIRECTION

What evidence do we have of this?

What is one step we can take to strengthen this area?

What evidence do we have of this?

What is one step we can take to strengthen this area?

Record a maturity level and a rating within that level for each Supporting Standard. Use the instructions 
and scale on the preceding form instruction page.

1.1 Developmental Relationships & Mentoring

Selected Maturity Level:  Emerging / Building / Innovating     Rating (1–4):              

1.2 Strengths, Interests & Future Identity

Selected Maturity Level:  Emerging / Building / Innovating     Rating (1–4):              
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1.3 Goal Setting, Reflection & Adaptability

Selected Maturity Level:  Emerging / Building / Innovating     Rating (1–4):              

DOMAIN 2: CAREER & POSTSECONDARY EXPLORATION
Record a maturity level and a rating within that level for each Supporting Standard. Use the instructions 
and scale on the preceding form instruction page.

2.1 Career Awareness & Exploration

Selected Maturity Level:  Emerging / Building / Innovating     Rating (1–4):              

What evidence do we have of this?

What is one step we can take to strengthen this area?

What evidence do we have of this?

What is one step we can take to strengthen this area?
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What evidence do we have of this?

What is one step we can take to strengthen this area?

2.2 Education, Training, Service & Employment Pathways

Selected Maturity Level:  Emerging / Building / Innovating     Rating (1–4):              

What evidence do we have of this?

What is one step we can take to strengthen this area?

2.3 Experiential & Work-Based Learning

Selected Maturity Level:  Emerging / Building / Innovating     Rating (1–4):              
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What evidence do we have of this?

What is one step we can take to strengthen this area?

2.4 Pathway Navigation & Decision-Making

Selected Maturity Level:  Emerging / Building / Innovating     Rating (1–4):              

DOMAIN 3: READINESS SKILLS & APPLIED LEARNING

What evidence do we have of this?

What is one step we can take to strengthen this area?

Record a maturity level and a rating within that level for each Supporting Standard. Use the instructions 
and scale on the preceding form instruction page.

3.1 Communication & Collaboration

Selected Maturity Level:  Emerging / Building / Innovating     Rating (1–4):              
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What evidence do we have of this?

What is one step we can take to strengthen this area?

3.2 Critical Thinking, Problem-Solving & Creativity

Selected Maturity Level:  Emerging / Building / Innovating     Rating (1–4):              

What evidence do we have of this?

What is one step we can take to strengthen this area?

3.3 Self-Management, Leadership & Persistence

Selected Maturity Level:  Emerging / Building / Innovating     Rating (1–4):              
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What evidence do we have of this?

What is one step we can take to strengthen this area?

3.4 Application & Demonstration of Learning

Selected Maturity Level:  Emerging / Building / Innovating     Rating (1–4):              

DOMAIN 4: PARTNERSHIPS & PROGRAM CAPACITY

What evidence do we have of this?

What is one step we can take to strengthen this area?

Record a maturity level and a rating within that level for each Supporting Standard. Use the instructions 
and scale on the preceding form instruction page.

4.1 Family & Caregiver Partnership

Selected Maturity Level:  Emerging / Building / Innovating     Rating (1–4):              
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What evidence do we have of this?

What is one step we can take to strengthen this area?

4.2 School, Postsecondary, Employer & Community Partnerships

Selected Maturity Level:  Emerging / Building / Innovating     Rating (1–4):              

What evidence do we have of this?

What is one step we can take to strengthen this area?

4.3 Accessibility & Participation

Selected Maturity Level:  Emerging / Building / Innovating     Rating (1–4):              
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What evidence do we have of this?

What is one step we can take to strengthen this area?

4.4 Staff Capacity & Continuous Improvement

Selected Maturity Level:  Emerging / Building / Innovating     Rating (1–4):              
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USE OF CURRENT GUIDANCE

Indiana-specific graduation, credential, work-based learning, and employment requirements may 
change over time. Programs should consult current state guidance, school partners, qualified 
pathway professionals, and applicable labor requirements when implementing these standards.

The following sources informed the development and refinement of the College and Career Readiness 
Standards. They were selected for their direct relevance to out-of-school time practice, developmental 
relationships, mentoring, college and career advising, work-based learning, accessibility, employability 
skills, and youth worker safety.

The standards synthesize these sources for middle and high school OST settings. They do not 
reproduce any single framework.
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